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GUIDE TO: 
ENGLISH 
LANGUAGE 
LEARNERS 
IN 
SECONDARY 
SCHOOLS 

ELLs= English 

Language Learners 
ELLs may speak 
either a different 
language or a 
variety of English 
significantly 
different from that 
of the English 
spoken in AMDSB 
classrooms : eg 
Jamaican Patois, 
dialects spoken by 
Aboriginal 
Canadians in 
isolated areas, 
Cameroon 
English…. These 
dialects have 
different 
phonology and 
grammar from 
Canadian English 
and thus pose a 
barrier to academic 
success. 



 

ESL Programs support 

students learning 
Canadian English in the 
context of a school setting; 
the objective is to enable 
students to speak, read, 
and write at a level 
commensurate to their 
intellectual ability. In other 
words, a German speaking 
student who normally 
achieves As in school in 
Germany would, over 
time, be able to achieve 
the same academic level in 
English Canadian school. 
This process takes from 4- 
6 years depending on the 
ELL. 

ELD Programs also support 

students to achieve academic 
success commensurate to their 
ability, but ELLs in this program 
require more time: up to 10 
years or more. Students in ELD 
programs enter school with no 
or limited literacy in any 
language so they must acquire 
literacy for the first time in their 
Second Language : a variety of 
English or another language. 
Most of these students have 
also either not been at school in 
their First Language regularly or 
have had access to limited and 
inadequate prior schooling. 

 
 
 

 

Most Secondary ELLs in AMDSB are in ESL programs and are capable 
of rapidly acquiring English and pursuing academic success, but they 
need time to get to the point where their English skills are sufficient 
to do so. For this reason, they are granted modifications and 
accommodations in regular classes that diminish over time as they 
become increasing fluent in Academic English. ELLs in ELD programs 
will require more time and Student Success supports as well as 
ELD/ESL courses. 



Successful Outcomes for English Language Learners 
The development of the STEP materials was guided by a “vision of the 
successful English language learner” developed by educators from 
across the province. STEPs provides a clear path for ELLs in Secondary 
schools by setting concrete goals for language acquisition that we can 
relate to the students’ journey through credit bearing courses to 
graduation. 
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• Students in your 
class may be 
simultaneously 
working towards a 
credit in one of 
these ESL courses 

 
• Each credit brings 

them closer to 
functional English 
literacy and 
academic English 
skills 

 
• ELLs may be able 

to do very well in 
some academic 
courses with 
adaptations 

• Where possible, 
AMDSB ELLs will 
not take ENG2 until 
they have 
completed ESLCO 

 
• Students in ESL 

classes are not 
permitted to write 
assignments 
outside of the ESL 
room to ensure 
their work is 
authentic 

ESLAO: STEP 1 
• Use words and phrases orally 
• Read adapted text (gr1-2) 
• Write simple sentences 
• Answer basic questions about familiar texts 

ESLBO: STEP 2 
• Use sentences  orally and respond to social and 

classroom discussions with expanding 
comprehension 

• Read and respond to adapted texts (gr 3-5) 
• Write a series of  linked, simple and compound 

sentences  using correct grammar and punctuation 
• Write an article following the writing process 

ESLCO: STEP 3 
• Express ideas, explain processes/procedures, and 

contribute to a variety of discussions  using low 
frequency words and a variety of sentences 

• Read and respond to text at appropriate grade/age 
levels using some  literary conventions to interpret 
and analyse different forms 

• Write  a summary paragraph, a 5 paragraph essay, 
and a compare and contrast paragraph using 
compound and complex sentences that utilize low 
frequency words 

ESLDO: STEP 4 
• Participate in a wide range of academic discussion 
• Read/Listen to and respond to a variety of text 

including Shakespeare and other media using some  
literary conventions to interpret and analyse 
different forms 

• Organize, plan, and write essays and other forms 
of text to compare, contrast, argue and 
demonstrate a range of rhetorical styles and self 
editing skills 

 



ELD Students will need to Transition from ELD to ESL before entering regular ENG. 

ELDAO: 
STEP 1 
 

• Can understand some spoken English 
• Are learning the alphabet and numbers 
• Are learning to use print 
• Answer basic questions about familiar texts  orally 

ELDBO: 
STEP 2 
 

• Are learning to respond  to structured social and classroom discussions  
• Can read at about a grade 1 – 2 level 
• Are acquiring some math skills 
• Write a simple sentence using a model and label diagrams with prompts 

ELDCO: 
STEP 3 
 

• Understand some specific content and more detailed instructions 
• Can organize their resources and make suitable  academic choices with support 
• Read and respond to adapted text at grade/age 2-3 levels with growing confidence 
• Write  a compound sentence with support and compose , a series of linked simple 

and compound sentences using a graphic organizer  
• Explains to others how to follow routines and simple instructions 

ESLDO: 
STEP 4 
 

• Listen for specific information in structured and unstructured situations 
• Read/Listen to and respond to a variety of adapted text at a grade 3-4 level with 

some support 
• Write a simple article using the 5 Ws 
• Write a simple paragraph with scaffolding 

  



COURSE SELECTION AND PLANNING FOR  
ELLS IN STEPS 1 AND 2 ESL 

 
 

 

JUNIOR COURSES: ELLs in STEPs 1 and 2 require time to become 

academically fluent; they should be placed in grade 9 and 10 classes where 
there are opportunities to learn basic English (BICS), where the culture and 
routines of school can be practised, and where the expectations for language 
skills are reduced. Such courses as Art, PhysEd, Drama, Woodworking, 
Cooking, Dance, Music, and other specialty subjects give students active 
settings where they can participate and develop friendships. 

 

To ensure places in these popular courses are available, Principals can 
plan ahead by establishing caps on class enrollment; this will leave room 
for newcomers arriving at the beginning of a semester. 

 

MATH & SCIENCE 
ELLs in STEPs 1 and 2 also may be able to take age appropriate senior 
credits in Maths and Sciences. ELLs can be successful in these courses 
because: 

A) they are familiar with the course content 

B) the courses may not require extensive communication skills 

C) the terminology of the specific topics may be universal and therefore 
familiar 

 
 
A MATH Assessment is available for ELD students or ESL 
students whose competency in terms of basic numeracy is 
unknown. Please contact the ESL Coordinator if you need this 
test.



COURSE SELECTION AND PLANNING FOR 
ELLS IN STEPS 3 AND 4 ESL 

 
SENIOR COURSES: ELLs in STEPs 3 and 4 ESL can be 
placed in age appropriate senior classes while also 
taking ESL CO or DO; senior English and History 
however, should be delayed until they have 
completed these ESL courses. 

 

The OSSLT should not be attempted until students 
have successfully completed ESLCO. ELLs are not 
allowed to use translators: only a quiet space and 
extra time are allowed. 

 

 

COURSE SELECTION AND PLANNING FOR  

ELLS IN STEPS 1 to 4 ELD 

 
Students in an ELD program are just learning basic literacy and 

numeracy as well as how to cope in the Ontario public school system; 

they need time and support to become both oriented to school 

routines and culture and to acquire academic skills.  ELD program 

adaptation must include the provision of ESL/ELD credit courses and 

Student Success support; this may include locally developed credits, 

partial credits, and resource support.  Course selection should reflect 

students’ goals, interests, and aspirations as well as their academic 

needs.  ELD students should not attempt the OSSLT until they have 

successfully completed ESLCO.



Adapting Regular Courses for ELLs: 
 
Accommodations allowed for ELLs should be reduced over time as 
students  progress through the STEPs: ie STEP 1 students should be 
given all or almost all accommodations, but STEP 6 student should have 
none. If your student has an ESL or ELD Plan (ESL STEPs 1-3 / ELD STEPs 
1-4) then adaption is mandatory, but you have choices about what you 
do and you should use what you know about the student to help you 
decide what is equitable. 

 
Example: in a grade 10 Math class, the teacher may find their ESL Step 2 
ELL has excellent computational skills and only needs to occasionally use 
a translator or bilingual dictionary to help them understand questions or 
instructions and earn the math credit. An ELD STEP 2 student, however, 
will need to work on curriculum significantly below grade level to earn a 
locally developed math credit. 

 
Example: The grade 10 History teacher, may find an ESL Step 2 student 
struggles to keep up with the high volume of new vocabulary and the 
reading and writing requirements of the course; this teacher may 
reduce some of the specific expectations of the course, offer more 
time for the student to work on assignments and tests, and allow 
extensive use of translation tools to the student; in some cases the 
student will earn a locally developed History credit rather than the 
regular credit.  For an ELD student, the History teacher will have to find 
ways for students to access information using audio-visual media, but 
they may be able to communicate a deep understanding of the material 
in an oral interview; this accommodation may allow the student to earn 
a regular credit in the course. 

 

Both situations are equitable and represent good professional 

judgement at work. 



Instructional Strategies That Support 
ELLs in STEPs 1-3 ESL 

NOTES:  Provide master copies of all notes in print; this helps  ELLs 
who may only be familiar with English print and/or need more time 
than is allotted in class to copy notes. Students can still be expected to 
make their own copy of the master and return it to the teacher. 

 
VIDEOS: Turn on the Close Captioning feature when showing videos; 
this acts as subtitles and ELLs who can read English better than they 
can understand it orally, will have greater comprehension of the 
content.  Where possible,  let ELLs watch videos more than once. 
Provide a graphic organizer/framework to help guide students in 
taking appropriate notes on the film; review this organizer or provide 
a master copy of a completed one to ELLs to ensure they understand 
the key points of the film. 

 
DURING INSTRUCTION: Allow students to use electronic translators; 
you may limit this during tests or exams as needed. Use key visuals to 
support the concepts/content being discussed. Take into 
consideration that ELLs will not understand everything you say; they 
will focus on repeated or emphasized words and/or be limited by the 
speed of their translator vs the speed of conversation. 

 
SMALL GROUP WORK: Direct students working in groups so that they 
are aware of what role the ELL in the group can play and what the 
expectations are in terms of their role as coaches/mentors. Without 
this support, students may shun ELLs, avoid assigning them an 
appropriately challenging part in the work to be done, or do their 
work for them in order to ensure the group mark is not impacted by 
the ELL’s lack of communication skills. 

 
 
  



Instructional Strategies That Support 
ELLs in STEPs 1-4 ELD 

 
 
Provide AUDIO RECORDINGS of notes, discussions and texts; this 
allows students to listen over again to ensure full comprehension and 
recall.   
 
Use  ASSISTIVE DEVICES that scribe for the student and/or read to 
them.  ELD students can learn to use multimedia to present ideas in a 
creative way and to investigate subjects that they are not familiar with. 
More and more devices and sites have accessibility options that read 
text and describe content using simple language. 
 
Use  KEY VISUALS to support the most important lesson content: 
graphic organizers, diagrams,  charts, maps, dioramas, and pictures 
help student anchor ideas and concepts to concrete structures. 
 
 
 SMALL GROUP WORK: Direct students working in groups so that they 
are aware of what role the ELL in the group can play and what the 
expectations are in terms of their role as coaches/mentors. Without 
this support, students may shun ELLs, avoid assigning them an 
appropriately challenging part in the work to be done, or do their 
work for them in order to ensure the group mark is not impacted by 
the ELL’s lack of communication skills. 

 
 

Ask for Help:  adaptations will not be easy, so consult with 
colleagues, your department head, Student Success Teachers,  
Instructional Leaders, and ESL Team members to find the best way to 
plan for your student’s success!



PLAGIARISM 

Plagiarism is a serious issue for ELLs; it is often the case that the 
ELL will copy directly from the work of another author(s) without 
citing their contribution. ELLs usually copy not because of the 
content of the work, but because they cannot construct sentences 
well themselves and wish their writing to appear fluent. Teachers 
need to watch for plagiarism in the work of ELLs and help them by 
refusing to accept work that is not their own. 

 
Spotting Plagiarism – Questions to Consider: 

 
•Is there a significant difference between the grammar and 
structure evident in a student’s work on exam questions and work 
that is taken home? 
•Is the written work uneven: ie some passages are grammatically 
correct, but there are sentences throughout that are significantly 
flawed. 
•Is the final copy significantly different from the draft or outline 
written in class? 

 

Using an online Plagiarism Detector may also be an easy option if 
the final draft is in electronic form; this is done automatically in 
Universities and Colleges. There are free sites you can try such as 
www.plagscan.com or www.plagiarism-detect.com 

 

If plagiarism is suspected, ask the student how they wrote their 
final draft. In many cases students will be honest and say what 
they did to achieve a well written final copy; they do this because 
they do not realize that copying and pasting or having a tutor 
significantly revise their work is cheating. Use this discussion as an 
opportunity to make the student aware of how much help is too 
much and how to cite copied passages properly. 

http://www.plagscan.com/
http://www.plagiarism-detect.com/
http://www.plagiarism-detect.com/
http://www.plagiarism-detect.com/


 

SUGGESTED 

Accommodations For ESL 
Tests/Exams 

STEP 
(ESL)

1 

STEP 
(ESL)

2 

STEP 
(ESL)

3 

STEP 
(ESL)

4 

STEP 
(ESL)

5 

STEP 
(ESL)

6 

Extra time (up to 2 periods) 


 

Use of wireless translation tools (this is 
really similar to open book because they 
can access the web and related  information 
through the translator) 



     

Use of bilingual dictionary or translator 
without browsing capacity 

 



   

Use of 'cheat sheet' (generally a one page 
set of notes allowed by some teachers to 
provide a limited open book scenario) 



     

Open book (use of their notebook and 
textbook) 



    

Proctor allowed to restate questions in plain 
English or using alternative vocabulary to 
ensure comprehension of the question 
and/or references to 'common or 
background knowledge' assumed to be 
understood by English speaking students 
(for example, a question referring to a "gas 
station" may need to be explained to 
students who are more familiar with the 
term "petrol or fueling station”) 



  

Quiet room 


 

 



Suggested accommodations 
for (ELD) 
Exams and Tests 

STEP 1 
(ELD) 

STEP 2 
(ELD) 

STEP 3 
(ELD) 

STEP 4 
(ELD) 

Quiet Room     

Extra Time (up to double)     

Open Book      

Scribe    
 

Oral Interview   
  

Use of Translator or 
Dictionary 

  
  

Proctor can explain 
questions/give examples or 
prompts 

    

 
  



 

ASSESSING ESL COMMUNICATION:  

EXPECTATIONS FOR GRAMMAR AND WRITING CONVENTIONS 

When marking written assignments teachers can expect students in different Steps to be 
building their skills. These charts show the expectations you can have for communication 
at different STEPs. 

 

 
 
 

 
STEP 1 

Uses complete, simple sentences 
 

Begins with Capital letter and uses Capitals for proper nouns 
 

Ends with period, question mark or exclamation point 
 

Simple present and past verb forms used correctly 
 

Conjunctions:  and, but, because, or 
 

Uses high frequency simple nouns and pronouns accurately 
 

Articles: a, an, the 
 

Prepositions:  in, on, at, under, beside, to, from, before, after 
 

 
 
 

 
STEP 2 

Uses a series of simple and compound sentences 
 

Paragraphs have beginning, middle and conclusion 
 

Uses infinitive, progressive past and future verbs, and irregular 
verbs 

 

Uses adverbs, adjectives and compound nouns 
 

Uses coordinating conjunctions and transitional words/phrases 
 

Uses comma: for items in a list; for direct speech 
 

Uses quotation marks 
 

Uses period with high-frequency abbreviations 
 



ASSESSING ESL COMMUNICATION:  

EXPECTATIONS FOR GRAMMAR AND WRITING CONVENTIONS 

When marking written assignments teachers can expect students in different 
Steps to be building their skills. These charts show the expectations you can 
have for communication at different STEPs. 

 

 
 
 

 
STEP 3 

Writes a series of linked paragraphs 
 

Uses a colon and parenthesis correctly 
 

Consistent subject-verb agreement 
 

Most simple verb tenses maintained consistently 
 

Adjective and adverb phrases used well 
 

Appropriate use of concluding and introductory 
phrases 

 

Uses a variety of compound and complex sentences 
 

Uses low frequency words accurately 
 

 
 
 

 
STEP 4 

Uses formal essay structure 
 

Accurately uses hyphen, colon, semi-colon, 
apostrophe, quotation marks, and parentheses 

 

Uses abstract nouns 
 

Consistently maintains progressive , conditional and 
passive verb forms, and uses gerunds and modals 
correctly 

 

Effectively uses a series of adjectives and adverbs to 
describe 

 

Self corrects and edits work for accuracy and 
consistency 

 

 
 
 
 



Grammar Conventions for ELD STEP 1 

Nouns count: singular and plural (e.g., chair/chairs; bus/buses) 
articles a, an, the 

Numbers cardinal numbers (e.g., 1–100) 

Pronouns subject: I, you, he, she, it, we, they 
object: me, you, him, her, it, us, them 
demonstrative: this/these, that/those 

Verbs be (e.g., I am a student.) 
there is/are 
have (e.g., I have a sister.) 
can: for ability and permission (e.g., I can dance. I can go to the 
dance.) 
simple present (e.g., I live in Canada.) 
present progressive (e.g., She is sitting.) 
contractions with be, do (e.g., She’s sitting. They don’t like coffee.) 
imperative forms (e.g., Sit down. Don’t sit down.) 
let’s (e.g., Let’s ask the teacher.) 

Adjectives high-frequency (e.g., red, big, round) 
following It + be (e.g., It’s hot.) 
possessive: my, your, his, her, its, our, their (e.g., That’s my book.) 

Adverbs high-frequency (e.g., slowly, fast, quickly) 
some adverbs of frequency and time (e.g., then, always, never, 
sometimes) 
too 

Transition 
words 
and phrases 

conjunctions: and, but, or, because 

Question 
forms  

yes/no (e.g., Do you see that stop sign? Yes, I do. No, I don’t.) 
Negation be, do in simple present (e.g., He is not here / He isn’t 
here. We don’t like that.) 

Prepositions  of location (e.g., in, on, at, under, beside, on the right/left) 
of direction (e.g., to, from) 
of time (e.g., at, before, after, on, in) 

Sentences  simple sentence: subject + verb + object (e.g., I eat cookies. I watch 
a movie every weekend.) 



 

STEP 2  - ELD - GRAMMAR CHART 

Nouns • count: high-frequency irregular forms (e.g., child/children) non-count (e.g., 
no plural form – water, ice, bread, sugar, money, paper) 

• possessive form of proper nouns (e.g., Paulo’s hat.) 
• ordinal numbers for dates (e.g., the first, the twenty-ninth) 
• articles a, an, the 

Pronouns • demonstrative: this, these, that, those 
• reflexive: myself, yourself, himself, herself, itself, ourselves, yourselves, 

themselves 

Verbs • simple present (e.g.,We study science.) 
• present progressive (e.g., They are studying science.) 
• simple past regular/irregular (e.g., I bought a magazine yesterday. They 

played 
• tennis all afternoon. We went to a restaurant last night.) 
• there was/were 
• simple future (e.g., I will call you tomorrow.) 
• future with going to (e.g., They’re going to be late.) 

Adjectives • possessive (e.g.,We ate at their house.) 
• comparative/superlative (e.g., taller/tallest) 

Adverbs  • modifying adjectives (e.g., very tall, really late) 
• of frequency and time (e.g., already, sometimes, often, always, never, 

today, then, last) 

Transition words 
and phrases 

• conjunctions: because, so, first, next 

Question forms • “wh” questions (e.g., what, where, when, who, why) 
• how 

Negation • be, do in simple past (e.g., They weren’t ready. We didn’t like that story.) 

Prepositions of 
location /time 

• (with simple phrasal verbs (e.g., take off, put on, put away, turn on/off, get 
up, wait for, look for, look at, talk over) 

Sentences simple 
sentence: 

• subject + verb + object  
• (e.g., She reads books. ) 

Transition words 
and phrases 

• simple (subject + verb + object or prepositional phrase) (e.g., She reads 
books. She reads in the classroom.) 

• compound with and (e.g., She reads books, and she also plays sports.) 

STEP 2 – ELD - Writing Conventions 

Punctuation • comma (for items in a list) 
• exclamation mark 
• apostrophe for possessive forms (e.g., Paulo’s hat, the children’s ball) 

Capitalization • proper nouns 

 



 

STEP 3  - ELD - GRAMMAR CHART 

Nouns • count: various irregular forms (e.g., mice, knives, sheep, clothes) 
• compound (e.g., city street, school library, summer holiday) 
• possessive forms (e.g., The girl’s bag. The girls’ bags.) 
• gerunds for activities and pastimes (e.g., skating, swimming, fishing) 
• ordinal numbers (e.g., first, hundredth) 
• articles a, an, the, no article 

Pronouns • possessive: mine, yours, his, hers, its, ours, theirs 
• indefinite: some, no, any, every + body/thing 

Verbs • past progressive (e.g., She was saying goodbye.) 
• modals: have to/must/can (e.g., I have to go.) 
• would like + noun phrase (e.g.,We would like more time.) 
• want/start/like + infinitive (e.g., They wanted to go home.) 

Adjectives • irregular comparative/superlative (e.g., better/best, worse/worst) 
• of quantity (e.g., a little, a lot of, some of, much, many) 

Adverbs  • of manner (e.g., quietly, sadly, kindly, carefully) 

Transition words 
and phrases 

• first of all, secondly, in the beginning, as well, also, in addition, finally 
• conjunctions: as, when, if, while, that 

Question forms • inverted word order: verb + subject (e.g., Was he studying? Did she 
leave?) 

Negation • be, do, can in past tenses (e.g.,We could not/couldn’t finish on time.) 
• will (e.g., He won’t go to the game.) 

Prepositions of 
location /time 

• with phrasal verbs (e.g., give up, look after, look up, talk over, get along, 
take off) 

Sentences simple 
sentence: 

• compound (e.g., She reads magazines, but she doesn’t like novels.) 
• direct speech (e.g.,“Welcome to the school,” said the teacher.) 

 

STEP 3 – ELD - Writing Conventions 

Punctuation comma to set off parenthetical clauses (e.g., presenting research information: 
Alberta, which has a lot of oil and gas, also has some of the highest mountains in 
Canada.) 
quotation marks for direct speech 
apostrophe for possessive forms (e.g., The girl’s bag. The girls’ bags.) 

 
 
 
 
 
 



 

STEP 4  - ELD - GRAMMAR CHART 

Nouns • collective (e.g., team, group, family, crowd) + verb agreement 

Numbers •  all cardinal and ordinal numbers 

Pronouns • indefinite (e.g., some, no, any, every + one) 

Verbs • present perfect (e.g., They have just/already left.) 
• present perfect progressive (e.g., What have you been doing?) 
• modals: could, would, should (e.g., I couldn’t see anything.) 
• conditional: type 1/ probable (e.g., If it rains, we will stay home.) 
• used to (e.g., They used to go to Montreal.) 

Adjectives • comparative/superlative with more, most (e.g., more useful, most useful) 
• other, another, each 

Adverbs  • adjectives + ly (e.g., happily, truly, extremely, beautifully) 

Transition words 
and phrases 

• in contrast, in conclusion, yet, furthermore 
• conjunctions: before, after, when, then, while 

Question forms • “wh” questions with a few different verb tenses (e.g., What was he 
studying? 

• Why has the music stopped?) 
• with modals (e.g., Should we take the bus?) 

Negation • with a few different verb tenses (e.g., He wasn’t playing soccer. They 
didn’t bring lunch.) 

Prepositions of 
location /time 

• (with a variety of phrasal verbs (e.g., be away, be back, be for, be over, be 
up; ask 

• about, ask for, ask [someone] in, ask [someone] out) 

Sentences simple 
sentence: 

• complex, with relative clause (e.g., I like to watch television programs that 
cover 

• sports events. People who like sports often watch a lot of television.) 
• indirect speech (e.g., The teacher asked the students to come in.) 

 
 

STEP 4 – ELD - Writing Conventions 

Punctuation • colon before a list (e.g., Bring the following items: pen, pencil, and 
paper.) 

• parentheses (e.g., for additional information) 



 

ESL / ELD PLAN 
 

 Usually sent 
out to teachers 
near mid- term  
by the ESL 
Teacher or ESL 
EA 

 
 

 Asks teachers 
to identify 
which 
adaptations 
they will 
provide 

 
 

 States the STEP 
of the student 
and program 
(ELS or ELD) 

 

 
 
 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

If you are 
providing 

significant 
adaptations to an 

ELL then you 
MUST check the 
ESL/ELD box on 

their report card. 



International students usually 
arrive at the beginning of a 
semester. Once here a process is 
evolving for: 

 

• Registration at the school 
• Course selection 
• ELL STEP evaluation to 

determine language 
proficiency; some do 
not require ESL/ELD. 

• Timetabling 
• Once settled into appropriate 

courses, International 
Students are treated in the 
same way as other ELLs of 
the board 

 
*Some International Students 
have come for a short stay (less 
than a semester;) these students 
are not assessed because they 
are here for  an immersion 

experience and are not eligible 
for ESL/ELD. Classroom  
teachers are asked to engage 
students in lessons and provide 
feedback as per the normal 
operations for a student who is 
monitoring a credit course. 



 
 
 
 
 
 

International Students 
 
 
 

• Pay room and board to homestay families and 
may experience home sickness and other 
difficulties without their parents to comfort 
them 

• Are hoping to make friends and learn about 
Canada 

• Want to be successful academically and 
acquire credits – many have no choice about 
the classes they take here 

• Expect their experience here will offer them a 
better future 

• Tend to have families that value education 
• Come to AMDSB from places like Germany, 

Brazil, Spain, China, Columbia, Peru, Thailand, 
and Russia 

• Vary in attitudes, expectations, and work ethic 
-- just like regular teens! 



CULTURE SHOCK 
Most ELLs experience culture shock. 

 

The stages of culture shock are  : 
1) happy/excited to be here 
2) sad/missing home 
3) anger/frustration 
4) acceptance/coping 
5) contentment/confidence 

 

We Can Help By: 
• Connecting to the students on a personal 

level; this can be as simple as saying 
“Hello!” every morning to a newcomer 

• Including their language and culture in the 
classroom/school 

• Providing new students with a peer 
mentor; community service hours can be 
given to volunteers willing to connect 
regularly with new students 

• Being aware of the stages of culture shock 
and how our students are feeling 

Culture Shock Feels Like: 
•Simple embarrassment 
•Homesickness 
•Identity confusion 
•Depression 
•Frustration 
•Strain on family ties 
•Feeling confused and uncomfortable 
•Stereotypes are being reinforced 
•Friction 
•Anxiety 



Culture Shock For International Students Goes 

Both Ways: 

Coming Here and Going Back Home 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://yearofwanderlust.wordpress.com/tag/excursions/ 

http://yearofwanderlust.wordpress.com/tag/excursions/


 

 

 

Teachers should be aware that they, too, may experience 
culture shock:  it can feel overwhelming to be 
responsible for the learning of students with such 
different language/culture/prior schooling. 



How Do I Modify My Subject When I Already Have So Much To Do? 

Modification for ESL Students is not as complex as you may think.  
Remember that they are intelligent and capable students in their own 
language.  Start by asking  yourself some basic questions: 
 

1. What can this student understand? 
 ELLs are equally intelligent to others in their class; often they are top students in 

their first language.  If the course is age/grade appropriate, usually they have the 
prerequisite knowledge and skills ; it is just in their language. If content is not 
altered in any way to accommodate their language differences however,  they will 
not understand very much at all, so you need to translate the course materials 
into their first language as much as possible.  

2. How much can they understand if I offer translated versions 
of my content? 

 Translation isn’t perfect, but it will greatly increase comprehension. If you allow 
the student to write in their language and then translate it to English they will 
produce much more, but you will have to ignore grammatical problems and 
focus on the content of their writing. You may also have to give them an 
opportunity to answer your questions about what they wrote so they can clarify. 

3. How Do I Offer Translation?  
 Electronic text  and websites can be translated through Google Translate; this 

can include film synopsis, essays, stories, reports, tests, …) 
 Students can use a hand held device to translate words as they work or listen to 

a lecture / film (just write the key words on the board or give them a list they can 
consult  while you speak/the video plays…) 

4. Is that it? 
 No, you need to also provide as many visuals as possible to help students relate 

to the content: ie, charts, illustrations, photos, videos, posters, graphs…. You 
should also limit the expectations so that the student can focus on key content 
rather than all. That you may be presenting to the class. 

5. How much content understanding is enough to get the credit? 
  You can omit up to 1/3rd of the overall expectations for your course and still 

grant the credit. Usually it is good to eliminate things that are very abstract or 
require a great deal of North American background experience to be 
comprehensible.  Remember, higher order thinking skills and problem solving are 
things that students are capable of, but can’t really communicate /demonstrate 
when they are still new to a language. ESL students are only modified for a year 
or two at most, so they will, in time ,have many opportunities to learn and be 
tested on these deeper skills. 
 

 



Pepperoni 

Green 
Pepper 

Cheese 

Bread 
and 
Sauce  

Key Question: What is a Pizza Slice?  

Baked in 
an oven 

Wood fired is 
best kind of 
pizza oven 

Sliced 
into 
triangles 

SLICES from : 
Small - 6 
Medium – 8 
Large - 10 

Delivered to your home by a 
Delivery Person. 

1 slice usually costs about $3.00 

$ 

 Key Content: A Pizza Slice is a triangle of bread, sauce, and 
cheese that is baked in an oven and usually costs $3.00.  



What If I Modified All That I Could But They Still Can’t Pass?  
 
Sometimes ELLs may be placed (usually due to timetabling 
problems) in classes where they cannot, even with 
appropriate modification and accommodation, pass the 
course because their English language skills are too limited. If 
this happens to you: 
 

 talk to your administrator to see if another course can be made 

available to the student 

  If no other course is possible, talk to admin about what 

expectations they have for this student and for you. In some cases, 
you may be asked to modify more than 1/3rd and the student will 
earn a locally developed credit based on your modified course.  In 
others, the student may not be working for a credit and requires 
only feedback on  what they  are able to learn while they are with 
you. 

  Consult with the ESL Coordinator to get support for planning 

and assessment.  
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